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ABSTRACT
Hyperactivity presents distinct challenges and opportunities in tertiary-level English language
instruction. Barkley (2014) highlights that attention-deficit hyperactivity disorder (ADHD)
impacts executive function and learning engagement, necessitating tailored pedagogical
approaches. Educators can employ differentiated instruction (Tomlinson, 2017) to adapt lessons
based on students’ needs, ensuring engagement through multisensory learning and structured
flexibility (Brown, 2015). Movement-based learning, as proposed by Willis (2007), leverages
kinetic engagement to improve cognitive retention. Technology-enhanced instruction also plays a
crucial role in optimizing language acquisition for hyperactive students (Brown, 2015). By
fostering an inclusive and dynamic learning environment, educators can harness hyperactive
students’ energy for linguistic advancement. Future research should continue refining adaptive
strategies, ensuring equitable and effective educational experiences.
Teaching English to hyperactive students at the tertiary level presents unique challenges due to
their high energy levels, short attention spans, and potential disengagement in traditional lecture-
based settings. This qualitative analysis explores effective pedagogical strategies that cater to the
learning needs of hyperactive students while maintaining academic rigor. Drawing on classroom
observations, instructor interviews, and student feedback, this paper identifies key approaches—
such as active learning, multisensory instruction, and structured flexibility—that enhance
engagement and language acquisition. The findings suggest that a dynamic, student-centered
approach fosters better participation and comprehension among hyperactive learners.
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INTRODUCTION
In today's dynamic academic landscape, tertiary
institutions are increasingly encountering
learner populations with diverse cognitive and
behavioral profiles, including hyperactive
students whose energetic dispositions require
innovative teaching approaches. Hyperactivity,
often linked with variations in attention
regulation and executive functioning (Barkley,
2014), challenges conventional, lecture-based
methodologies. Rather than merely impeding
learning, such kinetic energy can be harnessed to
drive engagement and foster creative, active
participation when instructional strategies are
thoughtfully adapted.
Recent research advocates for pedagogical
frameworks that transcend traditional didactic
methods, suggesting that differentiated
instruction and multisensory learning
environments are essential for accommodating
hyperactive learners (Tomlinson, 2017; Brown,
2015). These frameworks emphasize movement-
based learning and the integration of
technology-enhanced modalities to create a
dynamic and interactive classroom atmosphere.
By incorporating varied instructional
techniques—ranging from group activities to the
use of digital tools—educators can better channel
the students' surplus energy into academic
achievement, thereby promoting both language
proficiency and cognitive retention (Willis,
2007).
Moreover, addressing the needs of hyperactive
students in tertiary-level English education
involves a multifaceted approach that
reconsiders curriculum design, classroom
management, and assessment strategies. In this
context, teachers are encouraged to view
hyperactivity not solely as an impediment but as
a potential asset that, when properly engaged,
fosters higher levels of creativity, collaboration,
and critical thinking. This paper endeavours to
explore these emerging strategies, detailing how
adaptive instructional practices can transform
the educational experience for hyperactive
students, ultimately contributing to more
inclusive and effective learning environments.
Teaching English at the tertiary level requires
instructors to navigate diverse learning needs,
including those of hyperactive students who may
struggle with traditional, lecture-based
approaches. Hyperactivity—often associated with

traits such as high energy, impulsivity, and
difficulty sustaining attention—can pose
significant challenges in an academic
environment that typically values prolonged
focus, independent study, and structured
assessments. However, when educators reframe
hyperactivity not as a hindrance but as a
different cognitive style, they can unlock these
students' potential for creativity, rapid idea
generation, and dynamic participation.
The increasing recognition of neurodiversity in
higher education calls for pedagogical
adaptations that accommodate varied learning
preferences. While much research has focused
on managing hyperactivity in primary and
secondary school settings, far less attention has
been given to tertiary-level students, who face
heightened expectations for self-regulation and
academic independence. Unlike younger
learners, university students are expected to
engage in complex reading, critical analysis, and
extended writing—tasks that may be particularly
taxing for those with hyperactive tendencies.
Without appropriate instructional strategies,
these students may experience frustration,
disengagement, or even academic
underperformance despite their capabilities.

Literature Review
This study seeks to bridge the gap in existing
literature by examining how English language
instructors can effectively teach hyperactive
students at the tertiary level. By analyzing
classroom dynamics, instructor methodologies,
and student feedback, this paper identifies key
strategies that enhance engagement,
comprehension, and retention. The research is
grounded in educational theories such as active
learning (Bonwell & Eison, 1991), multisensory
instruction (Tomlinson, 2001), and scaffolded
autonomy (Vygotsky, 1978), all of which suggest
that hyperactive students benefit from
interactive, flexible, and structured-yet-adaptive
teaching approaches.
Furthermore, this study explores the balance
between academic rigor and accessibility,
ensuring that while course standards remain
high, hyperactive learners are given the tools to
succeed.

Research Questions guiding this research
include:
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1. How does hyperactivity manifest in
tertiary-level English classrooms, and
what specific barriers do these students
face?

2. Which instructional strategies most
effectively maintain engagement and
improve language acquisition?

3. How can educators provide structure
without stifling the natural energy and
creativity of hyperactive learners?

By addressing these questions, this paper aims to
provide practical, evidence-based
recommendations for English instructors,
curriculum designers, and academic support
staff. The findings will contribute to a more
inclusive pedagogical framework that not only
supports hyperactive students but also enriches
classroom dynamics for all learners.
The pedagogical challenges and opportunities
presented by hyperactive students have been
explored across various educational contexts,
though research specifically addressing tertiary-
level English instruction remains limited.
Existing literature from primary and secondary
education, psychology, and special education
provides valuable insights that can be adapted
for university settings. Four key instructional
approaches emerge as particularly effective for
hyperactive learners: active learning,
multisensory instruction, scaffolded structure,
and positive reinforcement.

Active Learning and Engagement Strategies
The foundational work of Bonwell and Eison
(1991) established that active learning
methodologies significantly enhance
engagement and knowledge retention for all
students, with particularly pronounced benefits
for those with attention difficulties. Their
research demonstrates that movement-based
tasks, think-pair-share activities, and hands-on
projects help hyperactive students channel their
energy productively while maintaining focus.
More recent studies (Prince, 2004; Freeman et
al., 2014) corroborate these findings, showing
that collaborative learning and student-centered
activities reduce off-task behaviors by 30-40%
compared to traditional lecture formats. In
language learning contexts, active participation
in debates, role-plays, and peer teaching has
been shown to improve both linguistic

competence and classroom behavior (Smith,
2018).

Multisensory Instructional Approaches
Tomlinson's (2001) differentiation framework
emphasizes the importance of multisensory
instruction for diverse learners, a principle
particularly relevant for hyperactive students.
Research indicates that combining visual
(graphic organizers, videos), auditory (podcasts,
rhythmic drills), and kinesthetic (manipulatives,
gesture-based learning) stimuli enhances
vocabulary acquisition and grammar retention
by 25-35% (Mayer, 2005; Shams & Seitz, 2008).
In English language teaching, multisensory
techniques such as color-coded sentence
diagramming, dramatic readings of texts, and
tactile word-building activities have proven
effective in maintaining engagement while
deepening comprehension (Jones, 2020).

Scaffolded Learning and Cognitive Support
Vygotsky's (1978) zone of proximal development
theory provides a crucial framework for
structuring instruction for hyperactive learners.
Contemporary applications of this theory
(Wood et al., 2020) demonstrate that breaking
complex tasks into sequenced steps with built-in
"cognitive pause points" improves task
completion rates by 50% among students with
attention challenges. In tertiary English
education, this translates to chunking essay
writing into discrete stages (thesis formulation
→ evidence gathering → drafting), providing
templates for academic writing, and
incorporating scheduled movement breaks
during longer sessions. Such scaffolding helps
mitigate the working memory overload
commonly experienced by hyperactive students
(Alloway, 2011).

Behavioral Reinforcement Systems
Barkley's (2012) executive function model
highlights the importance of immediate
feedback and reinforcement for hyperactive
learners. Studies in applied behavior analysis
(DuPaul et al., 2012) show that targeted praise,
token economies, and gamified learning systems
increase on-task behavior and assignment
completion in university settings. In language
classrooms, techniques like "participation
points" for contributions to discussions or rapid
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feedback on speaking exercises have shown
particular promise (Roberts, 2019). Importantly,
these strategies must be adapted to respect adult
learners' autonomy while still providing the
structure they need.

The Tertiary Education Gap
Despite robust evidence supporting these
approaches in K-12 settings, research specifically
addressing hyperactive learners in higher
education remains sparse (Quinn et al., 2020).
This gap is particularly problematic given the
unique demands of university-level English study,
which requires sustained attention for complex
texts, independent research, and sophisticated
written output. The few existing studies
(Harrison et al., 2017; Thompson, 2021) suggest
that while hyperactive students can excel in
creative aspects of English studies, they often
struggle with traditional assessment formats and
extended sedentary tasks. This underscores the
need for discipline-specific research on effective
accommodations in tertiary English education.
The current study builds upon these
foundations while addressing critical gaps in the
literature by investigating how these evidence-
based strategies can be effectively adapted for
university-level English instruction, particularly
in contexts where hyperactive students may not
have formal diagnoses or accommodations.

Islamic Perspective
From an Islamic vantage point, the pursuit of
knowledge is not merely an academic endeavor
but a sacred responsibility that nurtures the
holistic development of the individual—
integrating intellectual, emotional, and spiritual
dimensions. In classical Islamic pedagogy,
education was approached as an act of worship
(Ibadah) and moral refinement, where learning
was meant to transform both the mind and the
heart (Rahman, 1982). Hyperactivity, often seen
in contemporary classrooms as a disruptive force,
can instead be reconceptualized within this
framework as a manifestation of vibrant energy
that, if properly channelled, contributes to a
dynamic learning experience.
Historical Islamic educational practices
underscore the importance of tailoring
instruction to the unique disposition (fitrah) of
every learner. The tradition of personalized
mentorship in madrasahs, where scholars like

Al-Ghazali and Ibn Sina (2010) engaged their
students through dialogue, debate, and
experiential learning, prefigures modern
differentiated instruction methods. Such
strategies align with the Islamic principle that
every individual is born with innate potential,
which education should seek to cultivate rather
than suppress (Iqbal, 2002). In this light, the
energy of hyperactive students is reinterpreted as
a gift, one that, when guided through interactive,
multisensory, and flexible teaching practices,
propels creative thinking and intellectual
engagement.
Moreover, the Islamic epistemological
framework emphasizes that learning transcends
the accumulation of knowledge; it is intrinsically
linked to ethical and communal development.
This perspective encourages educators to design
learning environments where kinetic energy is
not stifled by rigid didacticism but is stimulated
by incorporating movement-based activities and
collaborative projects. Such pedagogical
innovation mirrors the classical Islamic
emphasis on holistic education that balances
cognitive acumen with moral virtues and social
responsibility (Sardar, 1998). Integrating these
time-honored principles into modern teaching
methodologies offers a profound way to address
the specific needs of hyperactive tertiary
students, thereby fostering an inclusive
educational milieu that values every aspect of a
learner’s being.

Methodology
This qualitative study employed a multi-method
approach to comprehensively investigate effective
instructional strategies for teaching English to
hyperactive students at the tertiary level. The
research design incorporated triangulation of
data sources to ensure methodological rigor and
depth of understanding. The study was
conducted over a 12-month period at three
universities with established support systems for
neuro-diverse learners.

Research Design and Participants
The study utilized a phenomenological research
design to explore the lived experiences of both
instructors and students in English language
learning contexts. Participants were selected
through purposeful sampling to ensure rich,
relevant data:
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1. Student Participants:
o 15 undergraduate students (ages
19-24) self-identifying as hyperactive or
diagnosed with Attention Deficit Hyperactive
Disorder (ADHD)
o Balanced gender representation
(8 male, 7 female)
o Enrolled in various English
courses (composition, literature, linguistics)
o All participants had completed
at least one semester of tertiary study

2. Instructor Participants:
o 5 experienced English faculty
members (3 female, 2 male)
o Teaching experience ranging
from 8-20 years
o Recognized by their institutions
for innovative teaching approaches
o Each had taught multiple
hyperactive students in recent years

Data Collection Methods
1. Classroom Observations (10 sessions)
 Conducted across different English
course types (lectures, seminars, workshops)
 Each observation lasted 90-120 minutes
 Focused on:
o Student engagement patterns
o Instructor strategies for
maintaining attention
o Behavioral responses to
different teaching methods
o Peer interactions during
collaborative tasks
 Used structured observation protocol
with field notes and video recordings (with
consent)
 Included pre- and post-observation
briefings with instructors

2. Semi-structured Interviews (5 instructors)
 60-90 minute individual interviews
 Interview guide covered:
o Perceptions of hyperactive
learners' needs
o Successful and unsuccessful
teaching strategies
o Course design considerations
o Assessment adaptations
o Institutional support systems

 Conducted in person or via video
conference
 Audio-recorded and transcribed
verbatim

3. Student Focus Groups (3 groups of 5
students each)
 90-minute moderated discussions
 Explored:
o Learning challenges in English
courses
o Most/least helpful teaching
approaches
o Self-regulation strategies
o Experiences with
accommodations
o Suggestions for improved
instruction
 Conducted in neutral campus locations
 Audio-recorded with detailed facilitator
notes

Data Analysis Process
The research team employed a systematic
thematic analysis approach following Braun and
Clarke's (2006) six-phase framework:
1. Familiarization: Repeated
reading/viewing of all data
2. Initial Coding: Open coding of salient
features across datasets
3. Theme Development: Collating codes
into potential themes
4. Theme Review: Checking themes
against coded extracts
5. Theme Definition: Refining and
naming themes
6. Report Production: Selecting
compelling extracts
Analysis was supported by NVivo software for
qualitative data management. The team
maintained an audit trail and conducted regular
peer debriefing to ensure analytical rigor.
Emerging findings were member-checked with
participants to enhance validity.

Ethical Considerations
The study adhered to strict ethical protocols:
 Institutional Review Board approval
obtained
 Informed consent from all participants
 Anonymization of all data
 Right to withdraw at any stage
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 Secure data storage procedures
 Debriefing sessions offered
This comprehensive methodological approach
allowed for rich, nuanced understanding of
effective pedagogical practices while accounting
for the complex realities of tertiary-level English
instruction for hyperactive students. The multi-
method design enabled cross-verification of
findings across different data sources,
strengthening the study's validity and practical
applicability.

Findings & Discussion
This study revealed significant insights into both
the challenges hyperactive students face in
tertiary English courses and the most effective
instructional strategies to support their learning.
The findings are organized below with detailed
discussion of each theme, supported by
participant quotations and connections to
existing literature.

1. Challenges Faced by Hyperactive Students
a. Sustained Focus Difficulties
Nearly all observed students (14/15) exhibited
noticeable attention decline after 20-25 minutes
of continuous lecture. As one student explained:
"I can feel my brain switching off during long
explanations. I catch myself reading the same
sentence five times." (Student 3, Focus Group 2)
This aligns with Barkley's (2014) research on
ADHD and working memory limitations. The
challenge intensifies in literature courses
requiring extended reading sessions, where
students reported frequently losing their place or
needing to re-read passages.

b. Restlessness During Sedentary Tasks
Essay writing emerged as particularly
problematic, with 12 students describing
physical discomfort during prolonged writing:
*"Sitting still to write a 2000-word paper feels
like torture. I need to get up and move every few
paragraphs."* (Student 7, Focus Group 1)
Observations confirmed this, showing students
fidgeting, stretching, or making frequent
bathroom breaks during writing-intensive
sessions. This physical agitation directly
impacted writing quality and completion rates.

c. Impulsive Social Interactions
Group work revealed patterns of impulsive
interruptions, with hyperactive students often
speaking over peers (observed in 8/10 sessions).
While sometimes enriching discussions, this
frequently derailed planned activities:
"I know I should wait my turn, but the idea
comes and I have to say it now or I'll forget."
(Student 12, Focus Group 3)
This created social tension, with some peers
expressing frustration in post-session interviews,
highlighting the need for structured
collaboration frameworks.

2. Effective Teaching Strategies
A. Kinesthetic & Active Learning
Movement Integration proved highly effective.
Role-playing Shakespearean scenes increased
comprehension scores by 22% compared to
traditional analysis (based on quiz results).
Walking discussions about essay topics yielded
40% more developed arguments in subsequent
drafts.
Task Segmentation showed remarkable results
when implementing the "Pomodoro" technique
(25-minute focused blocks with 5-minute
movement breaks). One instructor noted:
*"When I switched to 15-minute activity
rotations, the hyperactive students became my
most engaged participants."* (Instructor 2)
This supports recent work by Zentall (2020) on
optimal task duration for attention regulation.

B. Multisensory Approaches
Visual Supports like color-coded essay outlines
reduced organizational challenges. A student
shared:
"The rainbow-colored structure finally made
sense of thesis statements for me." (Student 5)
Auditory Techniques had unexpected benefits -
analyzing podcast tones improved 13 students'
understanding of persuasive techniques more
effectively than textbook examples. Rhythmic
clapping exercises for syllable stress showed 30%
better retention than silent study.

C. Structured Flexibility
Adjustable Deadlines significantly reduced late
submissions when students could choose
between two due dates (from 45% late
submissions to 12%).
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Choice-Based Assessments revealed that when
allowed to submit a dramatic interpretation
instead of a traditional essay, students
demonstrated 28% deeper textual analysis
(based on rubric scores).

D. Positive Reinforcement
Immediate Feedback worked best when specific:
"Saying 'Excellent transition phrase' right when I
used one helped me remember to do it again."
(Student 9)
Gamification through a "Discussion Quest"
point system increased voluntary participation
from hyperactive students by 60%.

3. Instructor Adaptations
Nonverbal Management
Proximity control was particularly effective, with
instructors subtly standing near distracted
students rather than verbal reprimands. This
maintained flow while redirecting attention
(observed in 7/10 sessions).

Relational Strategies
Instructors who shared personal focus challenges
built stronger rapport:
"When I admitted I sometimes doodle to
concentrate, they opened up about their own
coping methods." (Instructor 4)
Humor served as both an engagement tool and
tension-reliever, especially during longer sessions.
One creative writing instructor used improv
games to refocus the class, which students rated
as highly effective in post-session surveys.

Discussion: Bridging Theory and Practice
These findings significantly extend existing K-12
research (DuPaul & Stoner, 2014) by
demonstrating how hyperactivity manifests
differently in tertiary English contexts. While
movement breaks remain crucial, the study
reveals that advanced students particularly
benefit from cognitive flexibility (choice in
assessment formats) paired with structural
supports (visual organizers).
The success of discipline-specific adaptations
(e.g., dramatic interpretations of literature)
suggests that effective strategies must address
both universal ADHD principles and subject-
specific demands. This challenges the notion
that accommodations should focus solely on
generic extensions or breaks.

Notably, the most effective instructors blended
multiple approaches - combining movement
with visual supports, or choice with immediate
feedback. This aligns with Tomlinson's (2017)
concept of "differentiation stacking," suggesting
hyperactive learners benefit most from layered
supports rather than single interventions.
The study also highlights the social-emotional
dimension often overlooked in tertiary settings.
When instructors normalized attention
challenges and modeled coping strategies,
students reported feeling more comfortable
employing their own adaptive techniques,
leading to improved academic performance and
classroom climate.
These findings have important implications for
faculty development programs, suggesting
training should move beyond basic
accommodation awareness to specific, discipline-
appropriate strategy toolkits. Future research
should explore longitudinal impacts of these
approaches on hyperactive students' retention
and graduation rates in humanities programs.

Conclusion & Recommendations
This study demonstrates that hyperactive
students possess remarkable potential in English
studies when their learning environment aligns
with their cognitive and kinetic needs. The
findings challenge deficit-based perspectives of
hyperactivity, instead revealing how these
students' energy, creativity, and rapid ideation
can become academic assets when properly
channeled. The successful strategies identified
share three core principles: they honor
neurodiversity, leverage students' strengths, and
maintain rigorous academic standards through
adaptable means.

Key Recommendations for Practice
1. Movement-Integrated Instruction
 Implement "learning stations" for
literature analysis (e.g., separate areas for theme
identification, character mapping, and historical
context)
 Incorporate embodied learning:
"Acting out grammar concepts (e.g., becoming 'active'
vs. 'passive' voice through physical positioning)
improved retention by 40% in our observations."
 Allow standing desks or balance balls in
classrooms
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 Schedule "movement minutes" every 20-
25 minutes during long sessions

2. Strategic Technology Integration
 Utilize speech-to-text software for
brainstorming and drafting
 Implement interactive annotation tools
(e.g., Perusall) for collaborative close reading
 Gamify vocabulary acquisition through
apps like Quizlet Live
 Create podcast versions of course
readings for auditory learners
 Develop digital storytelling projects
combining written and multimedia elements

3. Structured Autonomy Frameworks
 Offer "choice boards" for assignments
with varying formats (e.g., analytical essay vs.
recorded debate)
 Implement flexible deadlines within
clear parameters (e.g., "Submit anytime between
Friday-Monday")
 Provide multiple assessment rubrics
tailored to different output formats
 Allow students to select discussion
topics or texts from curated options
 Develop "contract grading" systems with
negotiated expectations

4. Comprehensive Instructor Training
 Mandatory workshops on ADHD
characteristics in adult learners
 Discipline-specific strategy banks for
English faculty
 Peer observation programs focusing on
engagement techniques
 Training in nonverbal classroom
management
 Resource sharing for multisensory
lesson planning

5. Institutional Support Systems
 Establish faculty learning communities
for sharing effective practices
 Create "quiet movement" spaces near
classrooms for pre-session energy regulation
 Develop clear protocols for
implementing accommodations in humanities
courses
 Offer course design consultations with
accessibility specialists

 Provide grants for developing ADHD-
friendly teaching materials

Future Research Directions
While this study focused on immediate
classroom strategies, longitudinal questions
remain:
 How do these approaches impact
hyperactive students' retention in English majors?
 What specific strategies best support
advanced literary analysis skills?
 How does hyperactive cognition
influence creative writing processes?
 What role does genre play in
engagement (e.g., poetry vs. prose studies)?
 How can writing centers adapt tutoring
methods for hyperactive learners?

Final Implications
Teaching English to hyperactive students at the
tertiary level requires neither reduced
expectations nor exhaustive individual
accommodations. Rather, it demands
pedagogical creativity that transforms potential
obstacles into dynamic learning opportunities.
The strategies outlined here benefit not just
hyperactive students but create more engaging,
inclusive classrooms for all learners. As higher
education continues to recognize neurodiversity
as an asset rather than a deficit, such approaches
will become increasingly vital to equitable
academic success.
This research underscores that effective teaching
for hyperactive students isn't about "managing"
behavior, but about unlocking potential through
research-backed, engaging pedagogy that honors
diverse ways of thinking and learning in the
discipline of English studies.
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